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Agenda for Today’s RTI/MTSS Work…
Review RTI/MTSS Elements. What are the essential 
components of RTI/MTSS for Tier 1: Classroom Intervention that 
should be part of any district’s planning?

Prioritize RTI/MTSS Elements. Which components has your district 
already completed?  Which should take precedence during the 2017-18 
school year? 

Develop This Year’s RTI/MTSS Roll-Out Plan. For each of the 
RTI/MTSS Tier1: Classroom Intervention elements targeted for this 
year, what is a concrete plan (e.g., persons responsible, deadline 
dates, resources needed, etc.) to make it a reality?
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Identifying the Academic 
Problem.  What process 
for describing academic 
problems can increase 
teachers’ chances of 
finding interventions that 
work? 

6
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Academic Problem Identification: The 
Challenge…
Teachers often need training in how to describe 
clearly and accurately exactly what a student’s 
academic problem is. Here is a simple approach
• to guide instructors to develop a 3-part ‘problem 

ID’ statement, and 
• to link that student problem to a likely cause.

7
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Academic Problem Identification: 3 Steps
Format the problem description as a 3-part 
problem-identification statement.

The process of writing this statement can help to 
make the description of the academic behavior 
more specific and also prompts the teacher to think 
about an appropriate performance goal.

8
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Conditions Problem 
Description

Typical/Expected 
Level of Performance

3-Part Problem ID Statement: Examples

For science 
homework…

Tye turns in 
assignments an 
average of 50% 
of the time…

while the 
classroom median 
rate of homework 
turned in is 90%.

General Problem: Tye isn’t getting his 
homework in.
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3-Part Problem ID Statement: Examples
Conditions Problem 

Description
Typical/Expected 
Level of Performance

When given a 2-
minute timed 
worksheet of 
multiplication 
facts 0-9...

Brad computes 
an average of 
21 correct 
digits...

while the math-
computation 
benchmark norm 
for Brad's grade 
level is 42 correct 
digits.

General Problem: Brad is slow in 
answering math facts.
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Conditions Problem 
Description

Typical/Expected 
Level of Performance

3-Part Problem ID Statement: Examples

When completing 
an introductory-
level algebra word 
problem…

Ann is unable to 
translate that 
word problem 
into an equation 
with variables…

while most peers 
in her class have 
mastered this 
skill.

General Problem: Ann can’t set up math 
problems for solution.
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Academic Problem Identification: 3 Steps
Choose a hypothesis for what is the most likely 
cause of the problem.

12
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Academic Problems: Hypotheses & Recommendations 
(Adapted from the ‘Instructional Hierarchy’; Haring et al., 1978; Martens et al, 2004)

Hypothesis Recommendation

 Skill Deficit. The student has 
not yet acquired the skill. 

Provide direct, explicit 
instruction to acquire the skill. 
Reinforce the student for effort 
and accuracy. 

Sources: Haring, N.G., Lovitt, T.C., Eaton, M.D., & Hansen, C.L. (1978). The fourth R: Research in the classroom. Columbus, OH: Merrill.

Martens, B. K., & Witt, J. C. (2004). Competence, persistence, and success: The positive psychology of behavioral skill instruction. 
Psychology in the Schools, 41(1), 19-30.
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Academic Problems: Hypotheses & Recommendations 
(Adapted from the ‘Instructional Hierarchy’; Haring et al., 1978; Martens et al, 2004)

Hypothesis Recommendation

 Fluency Deficit. The student 
has acquired the basic skill 
but is not yet proficient. 

Provide opportunities for the 
student to practice the skill and 
give timely performance 
feedback. Reinforce the student 
for fluency as well as accuracy.
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Academic Problems: Hypotheses & Recommendations 
(Adapted from the ‘Instructional Hierarchy’; Haring et al., 1978; Martens et al, 2004)

Hypothesis Recommendation

 Retention Deficit. The 
student can acquire 
the skill but has 
difficulty retaining it 
over an extended 
period.

Give the student frequent opportunities 
for practice to entrench a skill and help 
the student to retain it over time. Begin 
by scheduling more numerous practice 
episodes within a short time ('massed 
review') to promote initial fluency and 
then strengthen longer-term skill 
retention by scheduling additional 
periodic review ('distributed review') 
across longer spans of several weeks 
or more.
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Academic Problems: Hypotheses & Recommendations
(Adapted from the ‘Instructional Hierarchy’; Haring et al., 1978; Martens et al, 2004)

Hypothesis Recommendation

 Endurance Deficit. 
The student can 
do the skill but 
engages in it only 
for brief periods.

Consider these ideas to boost endurance: 
 In structuring lessons or independent 

work, gradually lengthen the period of 
time that the student spends in skills 
practice or use. 

 Have the student self-monitor active 
engagement in skill-building activities--
setting daily, increasingly ambitious 
work goals and then tracking whether 
he or she successfully reaches those 
goals.
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Academic Problems: Hypotheses & Recommendations
(Adapted from the ‘Instructional Hierarchy’; Haring et al., 1978; Martens et al, 2004)

Hypothesis Recommendation

 Generalization Deficit. The 
student possesses the basic 
skill but fails to use it across 
appropriate situations or 
settings.

Train the student to identify the 
relevant characteristics of 
situations or settings when the 
skill should be used. Provide 
incentives for the student to use 
the skill in the appropriate 
settings.
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Academic Problems: Hypotheses & Recommendations 

Hypothesis Recommendation

 Motivation (Performance) 
Deficit. The student is 
capable of performing the 
skill and can identify when 
use of the skill is 
appropriate—but 
nonetheless is not motivated 
to use the skill.

Use various strategies to 
engage the student in the skill 
(e.g., select high-interest 
learning activities; offer 
incentives to the student for 
successful use of the skill, etc.).
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Activity: Describe the Academic Problem

19

Review the framework presented here (3-part problem-ID 
statement/hypothesis) for defining academic problems.

Discuss how you might train teachers to use this simple 
framework during their Tier 1 intervention meetings (handout).

Hypotheses for Academic 
Problems
Skill Deficit
Fluency Deficit
Retention Deficit
Endurance Deficit
Generalization Deficit
Motivation (Performance) Deficit
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Classroom 
Interventions: When & 
What to Document? 
When should teachers 
make the effort to 
document the support 
that they give to 
students? And what types 
of student support might 
count as acceptable 
‘interventions’?

20
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Teachers have latitude in deciding when to write down and 
collect progress-monitoring data for a classroom 
intervention. If a student occasionally requires 1-2 
sessions of ‘reteaching’, the teacher typically does not 
document this as an intervention. 

However, the teacher’s work with the student SHOULD be 
counted as an intervention if it:
• focuses on academic skills already acquired by the

majority of students in the class.
• is likely to require several weeks of sustained teacher 

attention and effort to achieve success.

Tier 1: Classroom Intervention: When to Document?

21
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The teacher selects an intervention option that best matches the 
student’s presenting need(s). Three common options include:

Tier 1: Classroom Intervention: What Are Options?

22

• Direct instruction. The student is missing key knowledge or skills 
that most or all of classmates possess. The teacher can design a 
‘lesson plan’ to re-teach this content. If the lesson plan is founded on 
strong instructional principles, it is considered to be ‘research-based’. 

• Academic Survival Skills Checklists. The student lacks one or 
more ‘academic survival skills’ such as a strong homework regimen. 
The student is taught these missing skills using a checklist that 
outlines the essentials. 

• Research-based Intervention Scripts. The teacher uses a step-by-
step ‘script’ (e.g., Read-Ask-Paraphrase; Cover-Copy-Compare) that 
has been researched as effective and addresses the student’s 
deficit(s). 
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Direct Instruction

Design a ‘lesson plan’ outlining the 
academic content, instructional activities,

and expected outcomes.

23
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Often, when a student struggles academically, the teacher can 
trace the problem to a gap in skills or knowledge. The simplest –
and often best—response is for the instructor to create a lesson 
plan to teach the missing skills or content. Teacher-developed 
direct instruction is most effective when it meets these 2 criteria:
1. While significant, the student’s academic delay(s) can be 

effectively improved in a 4-8 week span.
2. The teacher is able to manage the task of providing this small-

group or individual instruction within the core-curriculum 
classroom. (NOTE:  Direct-instruction interventions are most 
realistic in elementary classrooms.)

Direct Instruction: Teacher-Made Lessons to Fill in Gaps

24
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K 1 2 3 4 5 6 7 8 9 10 11 12
Rdng Fluency

Rdng-Basic Comprehension

Subject-Area Rdng Comprehension

Remediating Academic Deficits: The Widening Curriculum Gap…
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K 1 2 3 4 5 6 7 8 9 10 11 12
Rdng Fluency

Rdng-Basic Comprehension

Subject-Area Rdng Comprehension

Remediating Academic Deficits: The Widening Curriculum Gap…

Reading Fluency

Small academic 
gap (elementary 
school). Student 
is only mildly off-
level. The 
building 
curriculum 
overlaps the 
student’s point of 
‘instructional 
match’. 
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K 1 2 3 4 5 6 7 8 9 10 11 12
Rdng Fluency

Rdng-Basic Comprehension

Subject-Area Rdng Comprehension

Remediating Academic Deficits: The Widening Curriculum Gap…

Rdng-Basic Comprehension

Reading Fluency

Widening academic 
gap (middle school).
Student is significantly 
off-level. The building 
curriculum barely 
overlaps the student’s 
point of ‘instructional 
match’. 
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K 1 2 3 4 5 6 7 8 9 10 11 12
Rdng Fluency

Rdng-Basic Comprehension

Subject-Area Rdng Comprehension

Remediating Academic Deficits: The Widening Curriculum Gap…

Largest academic gap 
(high school). Student is 
significantly off-level. The 
building curriculum does 
not overlap the student’s 
point of ‘instructional 
match’ at all. Rdng-Basic Comprehension
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Source: Florida Center for Reading Research. (n.d.) Letter Cube Blending. Retrieved from http://www.fcrr.org/studentactivities/p_036a.pdf

Direct Instruction: Sample Activity: Florida Center for 
Reading Research
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Tier 1/Classroom: Small-
Group/Individual Lesson 

Plan

30



Multi-Tier System of Supports

www.interventioncentral.org

Academic Survival Skills

Use customized checklists to teach (and 
monitor) student acquisition of 

organization, time-management, and 
other essential ‘survival’ skills.

31
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Study, organization, time management, homework: all of these 
are examples of ‘self-regulation/self-management’ strategies. 
Students strong in these skills will typically do well academically; 
those with weak ‘academic survival skills’ will often 
underperform or even fail their courses.

When a student has a deficit in an ‘academic survival skill ‘area, 
the teacher breaks that global skill into a checklist of component 
sub-skills.  The teacher can use the checklist to 
teach/model/demonstrate the sub-skills and verify that student 
applies them appropriately in schoolwork. 

Academic Survival Skills: Reduce Complexity via Checklists

32

Source: DiPerna, J. C. (2006). Academic enablers and student achievement: Implications for assessment and intervention 
services in the schools. Psychology in the Schools, 43, 7-17.
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Academic Survival Skills Checklist: Homework Example

33
Source: Academic Survival Skills Checklist Maker. (2012). Retrieved from http://www.interventioncentral.org/tools/academic-survival-skills-
checklist-maker
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Academic Survival Skills Checklist: Homework Example

34
Source: Academic Survival Skills Checklist Maker. (2012). Retrieved from http://www.interventioncentral.org/tools/academic-survival-skills-
checklist-maker
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Academic Survival Skills Checklist: Homework Example

35
Source: Academic Survival Skills Checklist Maker. (2012). Retrieved from http://www.interventioncentral.org/tools/academic-survival-skills-
checklist-maker
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Academic Survival Skills Checklist: Homework Example

36
Source: Academic Survival Skills Checklist Maker. (2012). Retrieved from http://www.interventioncentral.org/tools/academic-survival-skills-
checklist-maker
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Academic Survival Skills Checklists: 5 Uses
Consistent expectations among teachers. Teachers at a grade 
level, on an instructional team, or within an instructional 
department can work together to develop checklists for 
essential global academic-survival skills. As teachers  
collaborate to create these checklists, they reach agreement 
on the essential skills that students need for academic 
success and can then consistently promote those skills across 
their classrooms.

37
1
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Academic Survival Skills Checklists: 5 Uses
Proactive student skills training. One excellent use of these 
checklists is as a classwide student training tool. At the start of 
the school year, teachers can create checklists for those 
academic survival skills in which students are weak (e.g., 
study skills, time management) and use them as tools to train 
students in specific strategies to remediate these deficiencies. 
Several instructors working with the same group of students 
can even pool their efforts so that each teacher might be 
required to teach a checklist in only a single survival-skill area.

38
2
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Academic Survival Skills Checklists: 5 Uses
Student skills self-check. Teachers can use academic survival-
skills checklists to promote student responsibility. Students are 
provided with master copies of checklists and encouraged to 
develop their own customized checklists by selecting and 
editing those strategies likely to work best for them. Instructors 
can then hold students accountable to consult and use these 
individualized checklists to expand their repertoire of strategies 
for managing their own learning. 

39
3
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Academic Survival Skills Checklists: 5 Uses
Monitoring progress of academic survival-skills interventions. 
Often, intervention plans developed for middle and high school 
students include strategies to address academic survival-skill 
targets such as homework completion or organization. 
Checklists are a good way for teachers to measure the 
student's baseline use of academic survival skills in a targeted 
area prior to the start of the intervention. Checklists can also 
be used to calculate a student outcome goal that will signify a 
successful intervention and to measure (e.g., weekly) the 
student's progress in using an expanded range of academic 
survival-skills during the intervention period.

40
4



Multi-Tier System of Supports

www.interventioncentral.org

Academic Survival Skills Checklists: 5 Uses
Parent conferences. When teachers meet with parents to 
discuss student academic concerns, academic survival-skills 
checklists can serve as a vehicle to define expected student 
competencies and also to decide what specific school and 
home supports will most benefit the student. In addition, 
parents often appreciate receiving copies of these checklists to 
review with their child at home.

41
5
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Academic Survival Skills 
Checklist Maker
http://www.interventioncentral.org/
tools/academic-survival-skills-
checklist-maker

The Academic Survival Skills 
Checklist Maker provides a starter set 
of strategies to address:

•homework
• note-taking
• organization
•study skills
• time management. 

Teachers can use the application to 
create and print customized checklists 
and can also save their checklists 
online. 
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Tier 1/Classroom: Small-
Group/Individual Lesson 

Plan

43
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Research-Based Intervention Scripts

Use step-by-step procedures shown by
research to address the student’s 

academic problem(s).

44
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A number of effective classroom intervention strategies have
been researched and published. These interventions can be
used as step-by-step scripts to ensure high-quality
implementation.

Often, a wide variety of personnel can be trained to use these 
scripts, including paraprofessionals, adult volunteers, and even 
parents.

Research-Based Intervention Scripts: Ready-Made 
Solutions

45
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1. Phonemic Awareness: 
The ability to hear and 
manipulate sounds in 
words. 

Source: Big ideas in beginning reading. University of Oregon. Retrieved September 23, 2007, from http://reading.uoregon.edu/index.php

2. Alphabetic Principle: The ability 
to associate sounds with letters 
and use these sounds to form 
words. 

3. Fluency with Text: The effortless, 
automatic ability to read words in 
connected text. 

4. Vocabulary: The ability to 
understand (receptive) and use 
(expressive) words to acquire and 
convey meaning. 

5. Comprehension: The complex 
cognitive process involving the 
intentional interaction between 
reader and text to convey meaning.

Five Components of Reading
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Grade 1: Problem: “Roy doesn’t know 
his letter names.”

Intervention: Incremental Rehearsal

47
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Letter Names: Incremental Rehearsal

P
Step 1: The tutor writes 
down on a series of flash 
cards the letters that the 
student needs to learn.

m

l

q

C

b

c

a

h

Y

K

t

D

w

N
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Incremental Rehearsal of Letter Names

P
Step 2: The tutor reviews 
the letter identification 
cards with the student. 
Any card that the student 
can answer within 2 
seconds is sorted into 
the ‘KNOWN’ pile. Any 
card that the student 
cannot answer within two 
seconds—or answers 
incorrectly—is sorted into 
the ‘UNKNOWN’ pile.

K

a

t

C

h q

b

Y

D

m

N

c

l

w

‘KNOWN’ Letters ‘UNKNOWN’ Letters
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Incremental Rehearsal of Letter Names
Step 3: The tutor is now ready to follow a nine-step incremental-rehearsal 
sequence: First, the tutor presents the student with a single index card 
containing an ‘unknown’ letter. The tutor reads the letter aloud, then prompts 
the student to read off the same unknown letter.

K
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Incremental Rehearsal of Letter Names

b

Step 3 (Cont.): Next the tutor takes a letter from the ‘known’ pile and pairs it 
with the unknown letter. When shown each of the two letters, the student is 
asked to identify it.

K
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Incremental Rehearsal of Letter Names

P

a

hC

q

Y

D

b

Step 3 (Cont.): The tutor then repeats the sequence--adding yet another 
known letter card to the growing deck of flash cards being reviewed and each 
time prompting the student to answer the whole series of letter names. This 
process continues until the review deck contains a total of one ‘unknown’ letter 
and eight ‘known’ letters (a high ratio of ‘known’ to ‘unknown’ material ).

K
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Incremental Rehearsal of Letter Names

P

a

hC

q

Y

D

bK

Step 4: At this point, the last ‘known’ letter that had been added to the 
student’s review deck is discarded (placed back into the original pile of ‘known’ 
items) and the previously ‘unknown’ letter name is now treated as the first 
‘known’ letter in new student review deck for future drills.
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Incremental Rehearsal of Letter Names
Step 4: The student is then presented with a new ‘unknown’ letter to identify-
and the review sequence is once again repeated each time until the ‘unknown’ 
letter is grouped with nine ‘known’ letters—and on and on. Daily review 
sessions are discontinued either when time runs out or when the student 
answers an ‘unknown’ letter incorrectly three times.

P

h

C

Q

Y

D

bKN
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Grade 3: Problem: “Andrea needs to 
strengthen her sight-word vocabulary 
before she can move up to her next 
book.”

Intervention: Reading Racetrack

55
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Reading Racetrack
• The teacher selects 28 words from a sight word list 

(e.g., Dolch, Fry) to create ‘Reading Racetracks’.
• In one session, the student reads through four target 

Racetracks with 7 words each and one review 
Racetrack with all 28 words.

• The student reads words aloud from a ‘Reading 
Racetrack’ sheet for 1 minute.

• The student engages in repeated readings from that 
Racetrack wordlist until reaching a 90-word criterion 
or having read the list five times in a row.

56
Source: Rinaldi, L., Sells, D., & McLaughlin, T. F. (1997). The effect of reading racetracks on the sight word acquisition and fluency of 
elementary students. Journal of Behavioral Education, 7, 219-233.
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Source: Rinaldi, L., Sells, D., & McLaughlin, T. F. (1997). The effect of reading racetracks on the sight word acquisition and fluency of 
elementary students. Journal of Behavioral Education, 7, 219-233.
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Source: Rinaldi, L., Sells, D., & McLaughlin, T. F. (1997). The effect of reading racetracks on the sight word acquisition and fluency of 
elementary students. Journal of Behavioral Education, 7, 219-233.
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Grade 7: Problem: “Neda ‘gets lost’ in 
difficult informational passages.”

Intervention: 
Linking Pronouns to Referents

59
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Reading Comprehension ‘Fix-Up’ Skills: A Toolkit
• Linking Pronouns to Referents (Hedin & Conderman, 2010). 

Some readers lose the connection between pronouns and the 
nouns that they refer to (known as ‘referents’)—especially 
when reading challenging text. The student is encouraged to 
circle pronouns in the reading, to explicitly identify each 
pronoun’s referent, and (optionally) to write next to the pronoun 
the name of its referent. For example, the student may add the 
referent to a pronoun in this sentence from a biology text: “The 
Cambrian Period is the first geological age that has large 
numbers of multi-celled organisms associated with it Cambrian 
Period.”

60
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Grade 8: Problem: “Wade does not 
create a reading plan before starting an 
assigned reading.”

Intervention: 
Ask-Read-Tell

61
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ASK-READ-TELL. A means to develop self-monitoring skills in 
comprehension is to teach students a cognitive strategy : ART: Ask-Read-
Tell (McCallum et al., 2010). For challenging passages, the student is 
trained to apply a 3-step ART sequence, which maps to the pre-
reading/reading/post-reading timeline:
1. ASK: Before reading the text, the student looks over the title of the 

passage, asks what the topic is likely to be, considers what he or she 
already knows about that topic, and generates 2 questions that the 
student hopes to answer through reading. 

2. READ: While reading, the student stops after each paragraph to query 
whether he or she has adequately understood that section of the 
passage and, if necessary, applies comprehension fix-up skills. 

3. TELL: After reading, the student attempts to answer the 2 questions 
posed earlier based on the content just read. 

Source: McCallum, R. S., Krohn, K. R., Skinner, C. H., Hilton-Prillhart, A., Hopkins, M. Waller, S., & Polite, F. (2010). Improving 
reading comprehension of at-risk high-school students: The art of reading program. Psychology in the Schools, 48(1), 78-86.
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Intervention 
Example:ASK-

READ-TELL
(ART): Reading 

Comprehension: 
Cognitive Strategy 

(Available on 
Conference Web 

Page)
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Tier 1/Classroom: 
Intervention Planning 

Sheet

64
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The teacher selects an intervention option that best matches the 
student’s presenting need(s). Three common options include:
• Direct instruction. The student is missing key knowledge or skills 

that most or all of classmates possess. The teacher can design a 
‘lesson plan’ to re-teach this content. If the lesson plan is founded on 
strong instructional principles, it is considered to be ‘research-based’. 

• Academic Survival Skills Checklists. The student lacks one or
more ‘academic survival skills’ such as a strong homework regimen. 
The student is taught these missing skills using a checklist that 
outlines the essentials. 

• Research-based Intervention Scripts. The teacher uses a step-by-
step ‘script’ (e.g., Read-Ask-Paraphrase; Cover-Copy-Compare) that 
has been researched as effective and addresses the student’s 
deficit(s). 

Tier 1: Classroom Intervention: What Are Options?

65
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Classroom 
Interventions: How to 
Document? What 
form(s) should be used to 
record classroom 
intervention plans?

66
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Look over the 2 Google Doc intervention documentation forms:
1. Google Doc: Tier 1/Classroom: Traditional Version
2. Google Doc: Tier 1/Classroom: Lesson-Planning Version

Step 1: One Form or Two? Decide whether to:
• create a single ‘generic’ form to document any of the Tier 1 

intervention types (lesson plan; academic survival skills; 
research-based intervention practice), or

• create 2 forms with different formats: (1) Lesson-
Plan/Academic Survival Skills; (2) Research-based 
intervention practice.

Step 2: Format the Form(s). Take the 1 or 2 forms selected 
and edit them to meet your district’s needs.

Tier 1/Classroom Intervention: Forms Lab

67
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Google Doc: Tier 1/ 
Classroom: Traditional 

Version

68
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Google Doc: Tier 1/ 
Classroom: Lesson-

Planning Version
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Tier 1: Classroom 
Intervention. What is 
your district plan to 
create a toolkit and train 
teachers to serve as 
classroom intervention 
‘first responders’?
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Source: Grosche, M., & Volpe, R. J. (2013). Response-to-intervention (RTI) as a model to facilitate inclusion for students with learning and 
behaviour problems. European Journal of Special Needs Education, 28, 254-269. http://dx.doi.org/10.1080/08856257.2013.768452
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• Academic problems should be clearly
defined: “If you can’t name it, you can’t fix it.”

• Interventions should be supported by research.
• Any interventionist should document (write 

down) the intervention plan before starting it.
• Formative data should be collected on any 

intervention to monitor student progress. 
• Interventions should be carried out with integrity. 

RTI/MTSS for Academics: 
Tier 1: Classroom Interventions
Guiding Points for Leadership…
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MTSS: Tier 1: Classroom Intervention
• Teachers sometimes need to put reading (or other 

academic) interventions in place for 'red flag' students. 
These are students whose delays or difficulties require a 
sustained remediation plan that will last at least several 
weeks. 

Tier 1 interventions take place in the classroom, typically 
during core instruction. 

Tier 1 interventions are often modest in scope but can still 
have strong positive outcomes. They follow the full 
MTSS problem-solving approach--adapted to the 
realities of a busy classroom environment.
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Tier 1: Classroom Intervention: Building 
Capacity
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At Tier 1, problem-solving occurs when the teacher 
meets briefly with a team (e.g., grade-level team, 
instructional team, department) or a consultant.
The teacher defines the student problem(s), selects 
intervention(s), decides how to monitor the 
intervention, and documents the intervention plan—
with the guidance of the team or consultant
The teacher meets again with team or consultant 
several weeks later to check on the status of the 
intervention.
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• Appoint a recorder. Review each goal in this 
section of the shared Google Doc RTI/MTSS Academics: Tier 1 
Intervention: Planning Tool. 

• Review items A.1.5 through A.1.9. Rank these goals in descending order 
of importance for our work today.

• Be prepared to report out.

RTI/MTSS Elements: Prioritize!
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Tier 1: Classroom Intervention: Building Capacity (5). The 
school has prepared a ‘toolkit’ of resources and procedures to 
assist teachers in carrying out classroom (Tier 1) interventions. 
The school has:

[A.1.5] created a bank of academic intervention ideas 
accessible by all staff. 
[A.1.6] created a bank of classroom data-collection methods 
accessible by all staff.
[A.1.7] defined the ‘essentials’ of Tier 1 intervention-planning 
meetings, including an agenda and setting (e.g., grade-level 
or instructional-team meetings; 1:1 meetings with 
consultants).
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Tier 1: Classroom Intervention: Building Capacity (Cont.). 
The school has prepared a ‘toolkit’ of resources and procedures 
to assist teachers in carrying out classroom (Tier 1) 
interventions. The school has:

[A.1.8] developed standardized form(s) to record classroom 
interventions.
[A.1.9] developed at-risk profiles of students requiring Tier 1 
intervention plans (e.g., elementary: candidate for retention; 
middle/high school: failing 2 consecutive marking periods).
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Tier 1: Classroom Intervention: Teacher Skills
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Tier 1 Task Analysis: The Classroom 
Interventionist is Able to:

80

6. Collect Data to 
Monitor & Judge 
Student Progress

1. Provide Strong 
Core Instruction to 
the Whole Class

3. Define the Academic 
Problem(s) in Clear & 
Specific Terms

5. Write Down the 
Intervention Plan 
Before Implementing

2. Understand & Accept 
Role as Intervention 
‘First Responder’

4. Locate Appropriate 
Intervention Ideas from 
‘Intervention Bank’
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• Appoint a recorder. Review each goal in this 
section of the shared Google Doc RTI/MTSS Academics: Tier 1 
Intervention: Planning Tool. 

• Review items A.1.10 through A.1.14. Rank these goals in descending 
order of importance for our work today.

• Be prepared to report out.

RTI/MTSS Elements: Prioritize!
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Tier 1: Classroom Intervention: Teacher Skills (5). The 
classroom teacher is the ‘first responder’, giving additional 
individualized support to struggling students. The teacher:

[A.1.10] understands and accepts the role of Tier 
1/classroom interventionist (‘first responder’).
[A.1.11] defines the student’s presenting academic 
problem(s) in clear and specific terms.
[A.1.12] chooses appropriate academic intervention(s) 
supported by research 
[A.1.13] selects method(s) of data collection suitable for 
tracking the student’s intervention progress.
[A.1.14] documents the classroom intervention plan in 
writing.
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1. Divide into your work groups, elementary and secondary. 
Appoint a recorder.

2. Complete a current-year action plan to build a system for
Tier 1 intervention using the RTI/MTSS Academics: Tier 1 
Intervention: Planning Tool. Work on items as prioritized.

3. For each element, put together an action plan with:
– steps, 
– person(s) responsible,
– timeline,
– resources needed.

4. Be prepared to report out—and to share your google doc 
planning form with district.

Activity: Develop Your RTI/MTSS Academic ‘Action Plan’
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