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european commission . Directorate-General for Education and Culture Lifelong learning: policies and programme School education; Comenius Education and Training 2020. Thematic Working Group Professional Development of Teachers'. Literature review Teachers' core competences: requirements and development Author: Francesca Caena April 2011. european commission 1. Literature review Teachers' core competences: requirements and development General premise 1 Teaching and learning to teach can be defined as complex, multifaceted, value-laden enterprises against the global backdrop of the knowledge society. The continuum of teacher learning and teacher education, which turns out to be fundamental in a lifelong learning perspective, implies the need for an extended teacher professionalism (Feiman-Nemser, 2001, Williamson & McDiarmid, 2008); among the many challenges, there seems to be lack of agreement among experts, policy makers and reformers about what is most important in teacher preparation considering the whole range of formal, informal and non- formal learning opportunities - and where or how it is learnt, as well as great variations in the commitment and prior knowledge of teachers (Schwille & Demb l , 2007).
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    	Transcription of Literature review Teachers’ core ... - ec.europa.eu


        
    	1 european commission . Directorate-General for Education and Culture Lifelong learning: policies and programme School education; Comenius Education and Training 2020. Thematic Working Group Professional Development of Teachers'. Literature review Teachers' core competences: requirements and development Author: Francesca Caena April 2011. european commission 1. Literature review Teachers' core competences: requirements and development General premise 1 Teaching and learning to teach can be defined as complex, multifaceted, value-laden enterprises against the global backdrop of the knowledge society. The continuum of teacher learning and teacher education, which turns out to be fundamental in a lifelong learning perspective, implies the need for an extended teacher professionalism (Feiman-Nemser, 2001, Williamson & McDiarmid, 2008); among the many challenges, there seems to be lack of agreement among experts, policy makers and reformers about what is most important in teacher preparation considering the whole range of formal, informal and non- formal learning opportunities - and where or how it is learnt, as well as great variations in the commitment and prior knowledge of teachers (Schwille & Demb l , 2007).
2 2 Teaching-learning processes, and learning to teach, can be qualified as social, contextual practices, reflecting ideologies - sets of values about the ideal teacher and citizen, and the function of schooling (Cochran-Smith, 2006). According to the latter, it ought to be assumed that any teaching, learning or training practice represents a value choice about key issues, mediated by institutional trends and external regulatory mechanisms; the responses to these key issues thus imply decisions linked with beliefs, priorities and ideals, as well as tendencies to maintain or change the present social order. 3 Because of their institutional nature, educational systems and teacher education are subjected to influences on different levels; among the key factors accounting for local variations, there can be historical references, teacher and citizen models, learning theories, school technologies, administration and management styles, costs and resources, and quality control systems (Cummings, 2003; Tatto, 2006).
3 4 Nevertheless, theoretical perspectives, policies and professional practices, internationally, seem to indicate convergence on a few, very broad teacher paradigms or models, which can entail a plurality of educational aims and practices: the teacher as instructional manager;. caring person; expert learner; cultural and civic person (Altet et al., 1996; Conway et al., 2010; Hansen, 2008; Seifert, 1999; Sockett, 2008). 5 In academic Literature and debate, the predominant teacher paradigm, globally, seems to be the clinician-professional model (Darling-Hammond & Bransford, 2005; Shulman, 1987, 2005; Sockett, 2008), which codifies the bases of professional knowledge for practice, and claims to be based on research and the shared perspectives of experts and education professionals. The model, which takes after medical professionalism, describes the teacher as a reflective practitioner, who actively carries out research and critically deploys scientific knowledge to inform practice.
4 Even though several references to key features of such a paradigm can be traced in most teacher education programmes of teacher education providers, as well as in official national documents regarding the competences required of european commission 2. teachers, the gap between theory and practice, between aims and results often turns out to be significant in the specific socio-cultural contexts of teachers' professional activities. 1. Philosophical approaches and recent trends in the debate on teacher competences 6 A shared definition of teacher skills and knowledge, as a framework to guide teacher education and professional development along the teacher's career, has been highlighted as a key international priority, connected to clear objectives for student learning and a shared understanding of accomplished teaching (OECD, 2005). International/ european recommendations and studies 7 EU priorities for improving Teacher Quality and Teacher Education, as defined in the Conclusions of the Education Councils of November 2007, 2008 and 2009, recall the need to improve teacher competencies, as well as to promote professional values and attitudes, mentioning as examples the following teacher requirements (Council of the european Union, 2007, 2008, 2009): a specialist knowledge of subjects pedagogical skills, comprising the following: teach heterogeneous classes use ICT.
5 Teach transversal competences create safe attractive schools cultures/ attitudes of reflective practice, research, innovation, collaboration, autonomous learning. 8 The Conclusions are underpinned by the Life Long Learning paradigm stated in the Lisbon agenda, which underlines the importance of transversal competences (such as digital, learning to learn, civic competences) within the eight key ones required in a changing world - in particular, the meta-competence of learning to learn (adjusting to change, managing and selecting from huge information flows) ( commission of the european Communities, 2009;. european Parliament and Council, 2006; european commission , 2004). 9 The eight key competences for LLL are defined as follows: Communication in mother tongue Communication in a foreign language Mathematical, scientific, technological literacy Digital competence Learning to learn Interpersonal, civic competences Entrepreneurship Cultural expression. 10 The issue of the measurability of general and transversal competences has been underlined in the european working document on key competences ( european commission , 2004), which determines the basic, acceptable level of mastery of competences, and leaves room european commission 3.
6 For the distinction of more advanced levels of mastery in specific situations, thus underlining the relevance of contextual factors cultural, social and linguistic ones. Competence adequacy, it is suggested, might best be described as mostly linked to the requirements of specific contexts and situations. Among the latter, variety in the connotations of some key terms in the descriptors according to different sociolinguistic contexts ought to be taken into The european document also highlights the interplay of the three areas making up each competence (knowledge, skills, attitudes), as well as the overlap between some of the eight competence domains for instance, entrepreneurship and interpersonal, civic and learning to learn competences. 11 Among the fifteen quality indicators of lifelong learning set for european cooperation, in fact, there are references to the new skills for the knowledge society; one of the indicators, in particular, refers to the learning of teachers and teacher educators in initial Teacher Education ( european commission DG Education and Culture, 2002).
7 12 The document Common european Principles for Teacher Competences and Qualifications', produced by a working group of Member State experts, classifies three broad areas of competence: Working with others Working with knowledge, technology and information Working in and with society. 13 The first underlines the values of inclusion embedded in professional values, aimed at developing each student's potential, together with interpersonal and cooperative skills, as well as psychological-pedagogical knowledge. 14 The second implies the abilities of retrieving, managing and critically analysing several kinds of information, involving digital skills applied to professional purposes, together with pedagogical and teaching skills. 15 The third requires teachers to act as responsible professionals in local educational communities and with different actors, and to promote the development of students as european citizens with global responsibilities, encouraging dispositions and attitudes to cooperation and mobility, intercultural dialogue and respect ( european commission DG.)
8 Education and Culture, 2005). 16 With references to the key role of effective and efficient education and training systems for competitivity and cohesion in Europe, the european commission Communication Improving the Quality of Teacher Education stresses teachers' needed key role as facilitators in promoting autonomous learning and key competences development through collaborative and individualised approaches, taking on management and decision-making roles. The pressing need to ensure shared quality standards for the attractiveness and harmonisation of education and training systems in Europe is thus highlighted once again ( commission of the european Communities, 2007). 17 The european Qualifications Framework for Life Long Learning, setting compatibility principles for national qualifications systems in Europe, represents a significant outcome of european cooperation, in accordance with such a need. Taking stock of relevant national 1. An example can be the ambivalent connotation of compromise' and tolerance' in different national cultures.
9 european commission 4. diversities of education and training cultures within Europe, the descriptors of the eight levels in the framework are linked with learning outcomes described as knowledge, skills and competences ( european Communities, 2008).2. 18 Moreover, the european Education Council Conclusions of November 2008 regarding european cooperation on schools, in view of the cross-cutting nature of key competences for LLL to be acquired at the end of education and training, suggest the importance of a coherent approach to their development, transcending traditional subject boundaries, and improving assessment techniques in personalised learning (OJ 2008/C 319/08). 19 Among the international studies and projects regarding the definition and assessment of competences in education and training, the following should be mentioned: OECD's DeSeCo project (Rychen & Salganik, 2003);. the TUNING project (Gonz lez & Wagenaar, 2005);. studies on european Language Teacher Education (Kelly & Grenfell, 2002; Kelly et al.)
10 , 2004);. OECD's TALIS survey (OECD, 2009). 20 The first of these the DeSeCo project - has been defined by DeSeCo participants as complementary to other international comparative assessments, such as PISA (Programme for International Student Assessment). It can also be connected to Life Long Learning policies, in that it aims at defining cross-cultural key competencies, as a framework for longer-term assessments of competencies needed for successful life and a well-functioning society. Each key competency, to be qualified as such, must contribute to valued social and individual outcomes; it must help to meet important demands in a wide variety of contexts;. and it must be important to all individuals3. It is assumed that a constellation of competencies is necessary in any situation. Reflective thinking and acting are central to this framework - the ability to deal with change, learn from experience and have a critical stance. 2. Within the framework, which is parallel to the EQF for Higher Education (Dublin Descriptors), teacher qualifications descriptors seem to be placed at Level 7 (second-cycle degree level).
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